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FOREWORD

| am very pleased to present this publicai€GE: A Whole Scho@uidance Framework

which will support schools in the planning and provision of a whole school approach to
guidance. The Framework is intended to support schools in meeting the requirement of The
Education Act (1998), t hadesswapgpwpmidtesguigancetoi d e ¢
assist them in their educational and career chaices( sect i on 9¢c) . The Fr
continuum of support model for whole school guidance and sets out three areas of learning to
facilitate st udghhcongpétencke vel opment of e

ONCGE: A Whole School Guidance Framework i s t he f i r st of a ser
facilitate schools in designing, developing and implementing comprehensive whole school
guidance programmes. NCGE will, over the coming months, laleveesources and
professional development programmes to support schools in making the best use of the
Framework. From September, 2017 NCGE will be inviting a number of schools to work with

the Centre in implementing the Framework; schools interesteariitipating should contact

NCGE. I't is NCGE6s intention to review the
feedback from schools, so that it is-tgedate, responds to the needs of schools and supports

the development of good practice.

The Famework was developed over a three year timeframe and was informed by similar
Frameworks published internationally, such as thestralian Blueprint for Career
Development

| would like to thank the members of the NCGE pasinary guidance working groujor

their support, advice and contribution to the development of the Framework. | would also
like to extend my thanks to the organisations and individuals that made submissions in
response to the consultation process in the Autumn of 2016. Finally ltevescknowledge

the contribution to this process of Linda Darbey, NCGE Guidance ProgramioeliGator,

for her commitment to angrofessionalism in the development of this important resource
for schools.

Is mise le meas

Jennifer McKenzie

Director, NCGE
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SECTION 1: INTRODUCTION

1.1 Aim of the Framework

The Frameworkis intended to be a resource to support schools in meeting the requirement of

The Education Act (1998) that schopls o v i d e s tacceseta approprate glhdante

to assist them in their educational and career cha@ices( sect i on 9¢c) . It
Framework will support schools in planning and delivering a comprehensive whole school
guidance programmibat meets the needs of all students. Schools may also find it helpful, in
informing guidance provisiortp consultthe Framework for Junior Cycl¢DES, 2015a)n
relation to O0other | ear ni ng20EQ). Geidancaaatee s 6 an
learning is identified in théunior Cycle Wellbeing Guidelinesone of the main pillars of a
school 6s Well being programme (NCCA, 2017).

The Frameworkpresents a continuum of support model for sbhkool guidance programme

and sets outhtree areas of learning to facilitate ppst i mary st udeineight deve
areas of competenceThe areas of learning includéearning relating tp oneself
(persondbkocial development), educational opportunities (educational development) and
career decision making(career development) Bassotet al (2014) apply asocial
constructivist approacho guidance relatekbarning and development (the term career
learning and development is used)ar€ers ee viewed adbeing socially constructed through

a range oflearning experiences and interactions with others (peers, parents, teachers,
guidance counsellors, employers and so forth).

1.2 Context
Frameworks have been developed and implemented in a number of countries including

1 Australia @QustralianBlueprint for Career Developmeént

1 CanaddBlueprint for Life Work Designs

1 New ZealandCareer Education Benchmaipks

1 Scotland(Career Management Skills Framework for Scotland

The European Lifelong Guidance Policy Network (ELGPId$also publishedesources for
policy makerson Lifelong Guidance (LLG) whichelaie to career developmer{the term
Career Management Skills is employet)eseincludeDesigning andmplementingPolicies
Related toCareer Management SkilllEELGPN, 2014)and Guidelinesfor Policies and
Systems Development for Lifelong GuidafEeGPN, 2015). Career Management Skills
(CMS) can be viewed as outcomes of the guidance praglesh caninform the design and
delivery ofawhole school guidance programme.

ELGPNdefines CareeManagement Skills (CMS)s:

fé a set of competences (knowledge, skills, attitudes) that enable citizens at any age or
stage of development to manage their learning and work life paths. The knowledge,
skills and attitudes concern personal management, learning management, and career
mana e me (ELGPN, 2015; pg. 13).



It is now timely for Ireland toroducea r esour ce f or schogumdnse t o f &
learning and developmentdreer developmentand achievement of the outcomes of the

whole school guidance programmeSuch a rsourcesupportsthe Framework for Junior
Cycle(DES, 2015apnd will support schools in designing and delivering guidance activities

as part of the Junior Cycle programmé.is also envisaged that this resource can be used to
support whole school guidance planning as describedirzular Letter 0010/2014DES,

2017a).

1.3 Guidance in Schools: Definition and Activities

The provision of guidance in schools is a requiremefithef Education Act1998). Section

9c of The Education Acs t at es t h a tuseats availdble esdourcedit@c) dnsuie

that students have access to appropriate guidance to assist thdmairireducational and

career choice8 Gbver nment of l rel and, 199&8personal Gui da
and social, educational and career guidance delivered within a whole school contéxtD E S ,
2016 pg. 7 and is defined as:

Afa range of | earning exper isegumence thahgsistov i d e d
students to develop setfanagement skills which will lead to effective choices and
decisions about their livéso. (DES, 2005, pg. 4).

This definition highlightsthe holistic nature of guidancesnu ppor t i npgrsosatamdl e nt s 6
social, educational and career developmant the importantrole guidance playsin

facilitating decision making and life choices and in promotingsupportingst udent s 6
wellbeing

The DES Programme Recognition Framewor&uidanceCounselling(DES, 201&; pg. 7)
sets oumctivitiesrelating to theguidance counsellingle:

A Designing, delivering and evaluating guidance learning and developmental
programmes relating to personal asdcial, educational and career development for
individual, group and classroom settings

A Developing effective teaching, learning and assessment strategies for the guidance
class

A Providing individual and group counselling to facilitate personal and social,
educational and career development and at moments of personal crisis

A Providing labour market, learning and caresslated information through
Information and Communications Technology (ICT) and blended learning
approaches

A Planning and organising workplacedrning and establishing links with the wider
business community, agencies and voluntary sector

A Using psychometric tests (i.e. ability and aptitude tests and career interest
inventories) to facilitate career decisianaking and personal development, and to
support learning and educational choices



A Providing support to, and working in collaboration with, school and ETB
management and staff in the planning, leading, delivery, review and evaluation of the
guidance service/programme and the whole school guidalace

A Working with parents (as appropriate) and referral agencies in facilitating the
personal and social, educational and career development of students and service
users

A Referring students and service users to external agencies and professionals, as
appropriate

A Establishing close ties with feeder schools, where appropriate, and with centres of
further education and training and higher education

Due to his/her specialist trainirige guidance counselléeads,coordinatesand delivers the

school guidance programme in collaboration with school management and staff and key
stakeholdersn response to the guidance needs of stude@ts r cul ar 00 OQ®&/ 2012
established policy that guidance is a whole school actanty under existing arrangements

each school develops collaboratively a school guidance plan as a means of supporting the
needs of its studertsDES, 20124.3).

1.4 Recent Policy Developments and Initiatives

There areseveralrecent developmentsithin the education sectavhich have implications
for howthe whole school guidance programimelesigned andeliveredin schoolsand these
include:

Circular Letter 0015/2017 Arrangements for the Implementation of the Framework for

Junior Cycle with paticular reference to school years 2017/18 and 2018(D&S, 2017d)

Circular Letter (CL) 0015/201%ets out arrangements for the implementation of the
Framework for Junior Cycle in schools for 2017/18 and 2018/19. It highlights that
Wellbeing, a new areaf learning, will be introducedhto first yearin September, 2017 and

t hat studentsé achievement s Junior CielProfleeaf ng wi
Achievement n 2020. Wel |l being wil/l i nclude | earni
A éphysical, mental, emotional and social wellbé&ingg ( p g . 11) . The Cir.
that guidance must be included in the Junior Cycle programme (pg. 7) arsd¢hbats can

include guidance in Wellbeingg. 11)

Circular Letter 0010/2017 Approvedllocation of Teaching Posts 2017/18 School Year

(DES, 2017a). Circular Letter (CL) 0010/2017 provides a separate guidance allocation to
schools by reducing the Pufle acher Rati o ( PTRYuidanceTplames CL s
shoul d out | i neroach toeguidarcd geoadraflysandahpw students can be
supported and assisted in making choices and successful transitions in the personal and
social, educational and career areas. School s ar e lowhkestdoaigo cons
resource allocation withhie oljectives of the Guidance Plan ( DE S, 2017 a; pg. 2

This Frameworkis aresource that can be useg schoolsto inform the development of
learning experiences wihcsupport successful transiti@nd decision makingand which
informs the process of whole school guidance planning as highlighted in the CL.



DEIS Plan 2017: Delivering Equality of Opportunity in Schools (DE3017%). The DEIS

Plan2017s et s out a vision f or etadheteaopprtoniesfoo pr ov
those at risk of disadvantage and social exclusion( D E Sb; pg.26R 1The DEIS Plan

presents fivegoak o support Oi mpr ov evdichdbuld an those sfthe f o r
Action Plan for Education 201B8019(see below)

Goal 1: To implement a more robust and responsive Assessment Framework for
identification of schools and effective resource allocation.

Goal 2: To improve the learning experience and outcomes of pupils in DEIS schools.

Goal 3: To improve the capacity of schdehders and teachers to engage, plan and deploy
resource to their best advantage.

Goal 4: To support and foster best practice in schools through interagency collaboration.
Goal 5: To support the work of schools by providing the research, informationatealu

and feedback to achieve the goals of the Plan.

Over 100 actionga number relating to guidanc® support the above goals are identified in
thePlan. These include:

1 Postprimary schools participating in th&chool Support Programmwill have
A éaccess to a dedicated career guidance counsellor to support successful
transition® ( DE S;pg.20.1 7

1 The <hool plan to providefi éengagement between guidance counsellors, HSCL
coordinators and Further Education and Higher Education access officenspioort
successful transitiods ()i bi d

1 Arrangements to be in place to support the transition and access by students from
disadvantaged backgrounds to Further and Higher Education and Training (ibid; pg.
41).

The DEIS Plan also highlights an enhanced guidance allocation of 1.15 of thd @agier
Ratio (PTR) to schools (ibid: pg. 56).

Action Plan for Education2017(DES, 2017%). The Action Plan for Education 201Guilds

on the DESAction Plan for Educatiorf0162019 (DES, 20Bb) and reiterates the DES
commi t ment t o bekkesweleodpuicnagt i tome atdhd training s
(DES, 201%¢, pg. 5).

Five goals underpimng the DES Strategy and Action Plaareas follows:

Goal 01: Improve thé&earning Experience and the Success of Learners

Goal 02: Improve the Progress of Learners at Risk of Educational Disadvantage or Learners
with Special Educational Needs

Goal 03: Help those Delivering Services to Continuously Improve

Goal 04: Build StrongeBridges between Education & the Wider Community

Goal 05: Improve National Planning and Support Services

Goals 01 and 04 specifitall pebeterigabeétctd ghod
a n dreater career choiags



Key themes identifiedlor 2017 include Wellbeing and Guidance Services. The Action Plan
states t hat attively suppBrSandidievelbp willbeing initiatives to ensure that
mental resilience and personal wellbeing are integral parts of the education and training
systed ( DE &, pg.23). 1Guidance services will be enhanced and a rexfigwidance
services, tools and careers informatwai be undertaken in 201(fbid).

Junior Cycle Wellbeing Guidelines (NCCA, 2017) The Wellbeing Guidelines state that

fiStudent wellbeing is present when students realise their abilities, take care of their physical
wellbeing, can cope with the normal stresses of life, and have a sense of purpose and
belonging to a wider community ( NCCA, 2 OThe/Guidetings. higight Wellbeing

as a whole school endeavour. Six indicators of wellbeing are presented in the guidelines
@activeod, Oresponsi bl ed, Oand & aw @ 1t @ualainge is6r es i |
highlighted as supportingdearning about wellbeing and dening for wellbeing f or al |
students in junior cycleand is regarded as one of the main pillars for developeg

Wellbeing programme in schaNCCA, 2017; pg. 46 & 48).

This Framework provides schools with a resousghich suppors the design and
implementation of a Wellbeing programme in schools. The three areas of learning presented

in this Framework link very well with and complemefinte of the six indicators of wellbeing

set out by the NCCA in its Guidelinds6r espodscomh edt ed 6, o6resi | i«
and Oawar ed. caMmefoandniSecfiond mat i on

Looking At Our School 2016: A Quality Framework for Pefrrimary Schools (DES,

201&). The Quality Framework has been developed to provide schools with the opportunity

to critically examine their own practices with the view to developing these further to support
studentsod | earning and devel-dgadniegnad learning t c on
andleadership and managemehearning is seen as holistic and central to the development

of studentAssé gweild abnecienagi.s adgéti nédl| aad (i MES,e xp
2005; pg. 4) the quality framewodncompasses guidance proorsin the school

School SeKEvaluation (SSE)Guidelines 201&2020PostPrimary (DES, 201@l). The SSE
Guidelines focus orhe area ofteaching and learning which is central to the work of all
school s. Learning is seen as holistic and
The Framework supports schools in reviewing practice in relation to learning and teaching
and in develping action plans tamprove practice As with the quality framework presented

in Looking At Our Schod016 the SSE Guidelinédacilitate the evaluation and development

of a school s guidance progr amme

l rel andds Nat i on aDES0164 TheNatiSralrSkills Stigitegis pait D5

the governmentés economic plan to restore fu
The Strategy is presented as an important step in the development of the education system to
one which supports lifelontgarning and one which is responsive to the needs ¢D&S5,

2016e pg. 7).

The Strategy identifies the need for information that is accessible to all who are making
educational and career choices and to those who are supporting them including guidance
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counsellors (ibid; pg. 37). Due to the changing nature of work, job roles and required skills
career guidance and information is identifi
making appropriate choices and in improving retention on courd&ester career guidance

and career information are linked to appropriate study choices and course retention and in
turn contributing to an increase in the return in public investment (pg. 70).

Strategic objective 4Cadr guiddneewillSbe rsteengthengd st a't
significantly, with the aid of employer engagendent( p g . 72) . Various ac
objectives of the Strategy highlight measures for guidance e.g. 2.5.

Framework for Junior Cycle 2015 (DES, 208h The Framework forJunior Cyclepresents

twenty-four Statements of Learning, eight Principles and eight Key Skills that dre ebte

of the new Junior Cycl e. G u Fradnawoik @ringpleso vi si o
such as Continuity and Learning to Learn, key skillsh as Managing Myself and a number

of statements of learning, especially those linked to making de@g$@BS, 201%; pg. 25).

Under the Framework schools will deliver subjects, short couvgeBbeing and a range of
other learning experiences (DES, 281pg.7). The DES highlights that guidance provision
may be included in the 400 hours available for Wellbeing and that activities related to
guidance can be delivered through other learniqgeances also.

Digital Strategy for Schools 20230207 Enhancing Teaching, Learning and Assessment

(DES, 201%®). TheDigital Strategyfor Schoolspublished by the DES in 2015 identifies the
Department s vision f or st hhe visiomis &ifReadise the n o f
potential of digital technologies to enhance teaching, learning and assessment so that

|l relanddés young people become engaged think
and global citizens to participate fully in societyd the economy (DES,201%; pg. 5).

The Strategy presents four themes as follows:

Theme 1: teaching, learning and assessment using ICT
Theme 2: teacher professional learning

Theme 3: leadership, research and policy

Theme 4: ICT infrastructure

Theme 1 includes provision for the school guidance programme and there are many
opportunities for activities of the programme to be delivered using ICT.

NEPS Weltbeing in Postprimary Schools Guidelines for Mental Health Promotion and
Suicide Preventn (2013) Schools are identified as playing an important role in promoting
the mental health and wellbeing of young people. The Guidelines present a whole school
approach to mental health promotion and wellbeing. The whole school guidance plan is
identified as an intervention that addresses the emotional health and wellbeing of young
people. A continuum of support model is provided as a framework for schools to employ in
supporting the emotional, behavioural, social and learning needs of all stidsdtsol
support for all(general needskchool support for som@nilder needs) andchool support

for a few(more complex needs) (NEPS, 2013; pg. 8 & 9).
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The NCGE School Guidance HandbodNCGE) The NCGE School Guidance Handbook
(SGH) is an online resource which supports the design, development and delivery of the
whole school guidance programme. Content of the Handbook is presented under four main
sections: leading the guidance programme, delivering the guidance programmye,apdli
practice guidelines and guidance in the international aleaHandbook provides guidelines

and resources in relation to the development of good practice in schools including areas such
as data protection, planning and psychometric testing.

NCGE Professional Development WebinardNCGE offers professional development to
guidance counsellors working in educational settings using an online synchronous platform to
deliver webinars. National and international experts on guidance and related disea@ines
invited to present for 45 imutes using webinar technolagy

SECTION 2: A CONTINUUM OF SUPPORT MODEL FOR THE WHOLE
SCHOOL GUIDANCE PROGRAMME

A continuum of support model , already bei ng
learning and development (NEP3)10 and mental health promotion (NEPS, 2Q1&n

also be applied to the school guidance programme. In applying the continuum, the whole
school guidance programme aims to meet the nekedtudents along a continuum, frcam

whole schoobpproacho group andndividualised approachedhe continuum model can be

applied to guidancas follows:

Guidance For All i providedto all students to support personal & social, educat;@mal
career developmenand students making transitions (incoming first years, junior cycle to
senior cycle and from senior cycle irapprenticeshipsi-ET, HE and employment The
guidance courdlor as the specialist has a key role to play in coordindgtiegplanning and
delivery of the whole school guidance programme andthe provision ofguidance to
students. A whole school approach is employed delivering the learning and teaching
activities of the doool guidance programme which includmreer education programmes,
SPHE and Wellbeing in Junior Cycleguidance modules and work experience/placement
provided as part okenior cycle programmeéTYP, LCA and LCVP). The NEPS
publicato n A @ontinuum of Support for PeBtimary Schools:Guidelines for Teacheds
(2010 outlines whole school appr oa6upmd fort hat ¢
Al.l 6
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Guidance For Some i providedto specific groups of students to support personal &
social, educational and career developnaard transition making Such groups of students
will typically include for example,students in senior cycle, especialll} gear, who will
benefit from group and ore-one guidanceounsellingto support educational and career
decision makingand students who are making transitiohansitionpoints includeprimary
school into first year of pogirimary education, juniorycle to senior cycle, and school to
higher/further education and trainingpprenticeships and employmer@ome students may
require additional and more intensive support in making transitio@soup/oneto-one
guidancecounsellingwill require the expeise of specialist school staffuch aghe guidance
counselloworkingin collaboration with the student support te@RHE teacherear heads,
class tutors and the school Chaplaihhh e NEPS pA Gohtinuura bfiSopport @or
PostPrimary Schools: Guidelines for Teachegs 2000 outlines a Solution Oriented
Frameworkk hat can be e mpSchool Sudpot hor es amepd. t o O

Guidance For A Few i Students may require support in meeting their developmental
needs and when they experiencespaal crises. Sometuslents mayalso require more
intensive support as they make transitigmeluding transitions fotEarly School Leavers
(ESL) and to education centres such as Youthreaot)important decisions during their time

in postprimary schools. This support will require the expertise of specialised school staff
with the necessary knowledge, skills and competences to respond to the needs of these
students and will involve the guidance counseliord other school staff who have been
trained in meeting the needs of vulnerable studantsthose who may have additional needs

In the event that the student requires more intensive sypgkentral to external agencies and
supports should be employed.In the event of a protracted referrahet guidance
counsellor/staff member may needpmvide continuel support to the studenthe NEPS
publ i AAaContirmum 06 Support for PeBrimary Schools:Guidelines for Teacheds
(2010 outlinessuortswhich can beprovided tostudents with more complex or enduring
needs Schod®upportPlusf or a Few) 6.

Figure 1 accrosspresents the continuum of support modéered within a whole school

approach to guidanceThe guidance counsellor icollaborationwith school management

and staffand externabrganisations/personneleliver a wide range of activities and learning

to support student sdé personal & soci al, edu
counsellor as the specialigfys a central role ithe design and delivery of the whole school
guidance programmelt is acknowledgedhat the stakeholders involved awhole school

approach to guidance may vary across schools according to resourt@sahndeds

13



Figure 1: Whole School Guidance
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Note: the listing of school programmes and staffFigure 1 is not meant to be exhaustive i.e.
programmes/staff involved in whole school guidance will vary across schools.
highlight programmegd staff who may be involved in thelelivery of awhole school guidance

programme.
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SECTION 3: FRAMEWORK: AREAS OF LEARNING AND COMPETENCES

3.1 Introduction

Guidancer el at ed l earning buil ds on chil drenos
childhood education and continues through their primary education. A{SIE&A, 2009)is

the curriculum framework for children from birth to spears in Ireland. It presents

chil drenés | earning and devel opment wusing fo

1 Wellbeingi thefocus is on children being confident, happy and healthy.

1 Identity and Belonging thefocus is on children developing a positive sense of who
they are, ad feeling that they are valued and respected as part of a family and
community.

1 Communicating

1 Exploring and Thinking.

The themes describe what children Iéathe dispositions, attitudes and values, skills,
knowledge, and understanding.

The general aims gfrimary education are to

1 enable the child to live a full life as a child and to realise his ompbtantial as a
unique individual

1 enable the child to develop as a social being through living and coopewnating
others and so contribute to the goodotiety

1 prepare the child for further education and lifelong learning.

The curriculum recognises the importance of developing the full potentia child.

3.2 Areas of Learning and Competences

Three areas of learning to facilitate ppsimary studeh s 6 d e v i@ kighp areas df
competence throughout thgipstprimary educationare presenteth Figure2 below. The

areas of learning aim to build on the learning that children will have experienced during their
years in primary education.

15



Figure 2: Areas of Learning and Competences
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y * Developing & growing throughout life

* Employing effective personal learning/exam strategies

* Making educational choices in line with career
aspirations

Deve I @) p | N g My *Using career related information & sources appropriately
»Understanding the world of work & life roles
Career Path

*Managing career development & decision making

Outcomesare presented for competences relatinthédhree areas of learningdeTable 1).
These outcomes relate the development of sedfwareness and séthowledge, knowledge

of learning and work opportunitieand applying this knowledge to make effective transitions
and decision making.

Junior Cycle

The three areas of learning and associated competaneassociated wittihe Principles
underpinning theFramework for Junior Cycle(namely Wellbeing, a number of the
FrameworkStatements of LearnirapdKey Skills The whole school guidance programme is
linked to Key Skillssuch asvlanaging Myself, Managingnformation & Thinking, Staying
Well, Communicating and Working With Otheis is important that the guidance counsellor
has a role in planning, coordinating and delivering guidaaleedlearning associated
(Guidance For Al with the relevankKey SkKis and in providing more intensive interventions
to those students who need it throughidance For Some and A Feapproaches. The
Framework for Junior Cyclgrovides opportunities for activities of the school guidance
programme to be delivered throughost courses,other learningexperiences and the
Wellbeing programme.

Wellbeing

There is considerable overlap between the competences and associated learning outcomes
presented undeDeveloping Myself, Developing My Learniagd Developing My Career
Pathand the Wellbeing programme in Junior Cycle (SPHE and guidance related learning are
two of the main pillars of Wellbeing). Wellbeing is linked to Btaying Welkey skill of the
Framework for Junior Cycl§NCCA, 2017; pg. 22). The eight competences loarlinked

with five of the six indicators oWellbeingi Responsible, Connected, Resilient, Respected
andAware(presented on page 45 of the Wellbeing Guidelines). The guidance counsellor has
an important role in supporting planning for and deliveryheflearning outcomes associated

with Wellbeing indicators.
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Senior Cycle
At senior cycle the SPHE curriculum can be used to plan learning outcorbesetoping
Myselffor students in senior cycle. The SPHE curriculum is available from

http://ncca.ie/en/Curriculum_and_AssessmentAPoshary Education/Senior_Cycle/SPHE_framework

It is important that all school staff involved in thgg®grammes work together to ensure a
consistent approach is taken in supporting student achievement of the learning outcomes.
This collaboration will also help to minimise any repetition/overlap in the provision of
teaching and learning experiences irs niea.

Four-Stage Continuum of Learning

Outcomes presented in Table 1 for ea€lhe eightcompetencecan beorganisedunder a
four-stage continuum of learnih@see Figure3 below). It is important to note that students

may not progress through all festages of the continuum nor do so in a linear fashion i.e.
students will start at different points, progress at different stages and may need to revisit
earlier stages throughout théirve/six years in posprimary schools. Progression will
depend on individual characteristics and circumstances such as motivation, environmental
factors, prior knowledge and attitudes.

Figure 3: Four-Stage Continuum of L earning

Personalize Act

Integration of Knowledge
Learning & Transformation &
Knowledge Creation

Acquire Apply

Knowledge Demonstration of
Acquisition Knowledge

! The outcomes, competences and festage continuum of learning presented in Table 1 have drawn on and
been informed by international Blueprints (in particular thastralian Blueprint for Career Developmeand
Frameworks presented in this document.
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Table 1: Areas of Learning and Competences

Developing Myself

Developing My Learning

Developing My Career Pat

* Developing & maintaining se#fsteem & a positive setfoncept
* Interacting effectively with others (fae®-face & online)
* Developing & growing throughout life

« Employing effective personal learning/exam strategies
» Making educational choices in line with career aspirations

* Using career related information & sources appropriately
» Understanding the world of work & life roles
* Managing career development & decision making
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Table 1.1: Area Of Learning: Developing Myself

Junior Cycle — Senior Cycle

Students may not progress through all four stages of the continuum nor do so in a linear fashion i.e. students witliffieneait points, progress at different stages and may need to revisit earlier st¢

Learning in this area is supported: by Learning in this area is supported: by

Junior Cycle (JCJCCurriculum including th&Vellbeingprogramme Frameworkkey skills and statements of learning Curriculum TYPLCLCA, LCVP, SP(dftional)

Staff:guidance counsellor, student suppbvellbeingteam, subject teachersyuest speakers Staff:guidance ounsellor, student support teanTY/LCA/LCVP teachgessibject teachers, guest speakers
Methodologieswhole clasdearning goup-work, oneto-one, ICT Methodologieswhole clasdearning groupwork, oneto-one, ICT

Acquire Apply Personalize

Knowledge Acquisition Demonstration of Knowledge Integration of Learning & Knowledgsd Knowledge Transformation & Creatid

Competence Students will be able to Students will be able to Students will be able to Students will be able to
Developng & - Identify and describgoersonal qualities, - Demonstrate the ability to manage theirown -As s e s s lownvselfesteen &selconcept - Change behaviow& attitudes to enhance self
maintaining self- strengths, interests, attitudes & values, feelings & behavioursncluding body impacson othersandhow one’ s behag esteem & selconcept
esteem & a positive feelings & emotiongnd how theyinfluence awareness the feelings & behawur of others - Adopt behaviours & attitudes that will help reali:
self-concept behaviour - Express feelings appropriately with others -Revi ew one’' s g o alasde&blisha r education & career goals
- Exploreexternalinfluences orfeelings, - Demonstrate appropriateommunicaton& how one’ s per sonal -bglef&l i -Adaptbehaviourto enhance interactions with
behaviour & attitudes behaviour when cooperating withtloers expectations are influencing education, career goals & others
- Explainhow selfesteem & selconceptcan - Explore the rolgéhat personal qualitieg self  choices -Accept one’s own | i mi
influencegoal setting& decision making beliefhas hadon their own education tedate
- Attend to their wellbeing
Interacting - Identify effectivesocial skill& behaviour - Demonstrate effective social skils whe -Anal yse one’ s own i nt er -Interacteffectively with peers, teachers &
effectively with - Explain how their behaviour & attitudes cé¢ cooperating, collaborating & negotiating wil employers & identify behaviour patterns which may employers to build pdsve relationships in life
others (faceto-face influence the feelings & behaviour of others peers, teachers &raployers influencing relationships with others - Build relationships with employers & learning
& online) -Descri be how ot her s-Employ effective skills when resolving conf - Evaluate strategies one employs when resolving con providers
expectations & behaviours impact dmeir with others with others - Adopt attitudes & behaviours to promote onese
feelings & behaviours - Join networkdo enhancetheir own personal, - Reflect on the benefits & limitations @ommunicating at interviews
- Explore ways ocdommunicating and educational & career opportunities online - Join social/other netwrks to achieve career goa
resdving conflicts - Demonstrate social/other networking skills - Evaluate the effectiveness of social/other networks tl - Adapt behaviour to a variety of contexts
- Recognise the importance of tolerance, - Demonstrate an openness & ability to inters one is a member of - Encourage inclusive behaviours & attitudes in
respect & openness when meeting others with diverse groups -Refl ect on one’s tol er ar others
with different abilities & from diverse others with different abilites & from divers
backgrounds background & cultures
Developgng & - Describe the stages of adolesce - Participate in a range of activities & tasks - Seek out significant others who will challenge & deve - Avail of opportunities & career experiences
growing throughout ' development enhanceemotional, social, cognitive & physic one-self devel op one’ s potenti ¢
life - ldentify the nfluence of change & growtl development -Refl ect on 0 n, eproblem dselving I8 - Develop effective coping strategies for deali
on wellbeing, life & work choices - Ask for help when required decision making styles% identify opportunities for with change & transition
- Identify transitions points to be made whi - Examine how they respond to change growth - Employ effective problem solving & decisi
in school transition - Review school, family, pee& work activities & how making strategies
- Describe personal strengths & resourc - Adopt effective strategies for coping wilt hese | mpact on one’ s We
which can be used during times of change change & transition -Eval uat e one’ sealiogpwth chgngess
transition transition
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Table 1.2: Area Of Learning: Developing My Learning

Students may not progress through all four stages of the continuum nor do so in a linear fashion i.e. students williffienatt points, progress at different stages and may need to revisit eathges.

Acquire Apply Personalize

Knowledge Acquisition Demonstration of Knowledge Integration of Learning & Knowledge Knowledge Transformation & Creatid

- Analyse the kowledge &skills one is acquiring from - Choose subjects (& levels) & educational

taking specific subjects & extaurricular activities options in line with further/higher education/

- Assess the knowledge, skills & attitudes that meet life training & chosen career path & abilities

work goals - Evaluatetheir knowledge, skills & learning &

- Reflect on the steps required to make an effective determine how these relate to further learning ¢
transition from school to further/higher career opportunities

educaton/training/employmentapprenticeship
- Reflect on the NFQ and how it facilitates progression
FET & HE
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Table 1.3: Area Of Learning: Developing My Career Path (continued overleaf)

Students may not progress through all four stages of the continuum nor do so in a linear fashion i.e. students witliffieratt points, progress at different stages and may need to revisit eathges.

Acquire Apply Personalize Act

Knowledge Acquisition Demonstration of Knowledge Integration of Learning & Knowledgg Knowledge Transformation & Creatid




Table 1.3: Area Of Learning: Developing My Career Path

Students may not progress through all four stages of the continuum nor do so in a linear fashion i.e. students williffienatt points, progress at different stages and may need to revisit eathges.

Acquire Apply Personalize

Knowledge Acquisition Demonstration of Knowledge Integration of Learning & Knowledge Knowledge Transformation & Creatid
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